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Newdale Pupil premium strategy statement 2017-2018 

 

1. Summary information 

School Newdale Primary School and Nursery  

Academic Year 17-18 Total PP budget for school  £138,640 Date of most recent PP 

Review 

Sept 2017 

Total number of pupils in 

school 

413 Number of pupils eligible for PP in school  102  

15 Service 

0 CiC 
N.B. These numbers have 

fluctuated since the census 

figures were gathered last year. 

Date for next internal review of 

this strategy 

December 2017 

  Total PP budget for Nursery  £1738 Total PP budget for school 

and Nursery  

£140, 378 

Total number of pupils in 

Nursery 

90 / 54 in 

Pre School  

Number of pupils eligible for PP in Nursery 3 

 

2. Current attainment  

% for these are to be verified in the Analyse  

Pupils eligible for PP (your school) 
National overall  

%  

 

% achieving Age Related Expectations or above in reading, writing & maths  72% 

 

76% 

% achieving Age Related Expectations or above in reading 83% 77% 

% achieving Age Related Expectations or above in writing 78% 81% 

% achieving Age Related Expectations or above in maths 89% 80% 

Progress measure for Reading  3.15 0.2 

Progress measure for Writing  2.87 0 

Progress measure for Maths  3.4 0.32 

3. Barriers to future attainment (for pupils eligible for PP) 

In-school barriers (issues to be addressed in school, such as poor oral language skills) 
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A.  Coupled vulnerability with SEND is an issue for our PP eligible pupils.  

B.  Mobility in from other settings – pupils who are PP eligible join us often lower than the expectations of their peers.  

C. Home learning environments, such as parental engagement and home support may have a detrimental effect on PP pupils.  

External barriers (issues which also require action outside school, such as low attendance rates) 

C.  Disadvantaged pupils are less likely to participate in residentials, without significant support from school staff.  

4. Desired outcomes (Desired outcomes and how they will be measured) Success criteria  

A.  Disadvantaged pupils will benefit from greater developed independent learning skills 

 

 

Disadvantaged pupils will have a greater 

ability to independently access the 

curriculum.  

B.  Increase the % of Disadvantaged pupils attaining at Age Related expectations in Key Stage 2 Writing 

(2017 78% Disadvantaged compared to 93% non-Disadvantaged. Gap -15%).  

RAP target.  

A higher % of Disadvantaged pupils achieve 

Age Expected expectations and Greater 

Depth Standard across the curriculum. 

C.  Increase the % of Disadvantaged pupils attaining at Age Related expectations in Key Stage 1 Maths  

(2017 78% Disadvantaged compared to 88% non-Disadvantaged). 

RAP target.  

RAP target. 

A higher % of Disadvantaged pupils achieve 

Age Expected expectations and Greater 

Depth Standard across the curriculum. 

D.  Increase the % of Disadvantaged pupils accessing curriculum enrichment e.g. Safeguarding champions, 

School council, Playground friends, Rota kids, Reading buddies, school sporting teams, extra curriculum 

clubs.  

Increased amount of Disadvantaged pupils 

representing peers in a range of 

opportunities / sporting enrichment.  

 

 

5. Planned expenditure  

 Academic year 2017-2018 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide 

targeted support and support whole school strategies 
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i. Quality of teaching for all 

Desired outcome Chosen action / 

approach 

What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

Disadvantaged pupils will 

benefit from greater 

developed independent 

learning skills. 

Using technology to supplement 

teaching and support parents at 

home in working alongside their 

child.  

Overall, studies consistently find that digital technology 

is associated with moderate learning gains (on average 

an additional four months). Evidence suggests that 

technology should be used to supplement other 

teaching, rather than replace approaches that are more 

traditional.  

EEF foundation 2017  

 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/digital-technology/  

 

We have planned in 3 whole school maths projects, 

using a range of learning styles and digital technology.  

 

CPD is also planned in covering –  

 

 Use of robotics in delivering the coding curriculum. 

 Use of QR coding to support in class work and at 

home.  

 How digital learning can support the teaching and 

learning in Maths.  

 Supporting parents at home.   

 

 

DHT / Maths 

coordinator  

 

ICT coordinator  

At termly intervals – sooner if 

required. 

 

All data is scrutinised at 6 

weekly pupil progress 

meetings.  

 

Staff meeting rota is 

developed in line with these 

priorities.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Meta-cognition staff meetings  Meta-cognition and self-regulation approaches 

(sometimes known as ‘learning to learn’ approaches) 

aim to help learners think about their own learning more 

explicitly. This is usually by teaching pupils specific 

strategies to set goals, and monitor and evaluate their 

own academic development. Self-regulation means 

managing one’s own motivation towards learning. The 

intention is often to give pupils a repertoire of strategies 

to choose from during learning activities  

EEF foundation 2017  

 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/meta-cognition- 

and-self-regulation/ 

CPD is planned in covering – 

 Meta-cognition teaching approaches. 

 Using reflective learning.  

 Philosophy for children 

 Independent learning skills (J.Lear) initial training and 

subsequent full staff training day (PD Day)  

 Trip to investigate how high performing countries 

support and develop independent learning skills 

particularly in the Early Years.  

These approaches will then be used in whole class 

teaching and the 1:1 /small groups, which are, ran by 

class teachers.  

https://cambridge-community.org.uk/professional-

development/gswmeta/index.html 

http://www.sapere.org.uk/Default.aspx?tabid=277  

http://www.independentthinking.co.uk/people/associates-

j-p/jonathan-lear.aspx  

 

DHT  

 

More able 

coordinator 

 

SMSC lead 

teacher  

Den complex needs provision  As the size of a class or teaching group gets smaller it 

is suggested that the range of approaches a teacher 

can employ and the amount of attention each student 

will receive will increase, improving outcomes for pupils. 

EEF foundation 2017  

 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/reducing-class-

size/  

The Den provision provides small group tuition to our 

Disadvantaged pupils who are working below the 

curriculum level of their peers. This provision also 

supports class teachers and other disadvantaged pupils 

who need additional support in curriculum areas or in 

preparation for transition to the next phase of their 

education.   

 

Lesson observations by school staff and SEND staff in 

the authority will quality assure the provision.  

HT  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/digital-technology/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/digital-technology/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-%20and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-%20and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-%20and-self-regulation/
https://cambridge-community.org.uk/professional-development/gswmeta/index.html
https://cambridge-community.org.uk/professional-development/gswmeta/index.html
http://www.sapere.org.uk/Default.aspx?tabid=277
http://www.independentthinking.co.uk/people/associates-j-p/jonathan-lear.aspx
http://www.independentthinking.co.uk/people/associates-j-p/jonathan-lear.aspx
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
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 Rationale evidence taken from:  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/digital-technology/ (+4 months gain) 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition- and-self-regulation/ (+8 months gain) 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/ (+3 months gain) 

                                                                                                                                Total budgeted cost:  

 

 

 

 

 

 
 

 
 

£53, 129 

ii. Targeted support 

Desired outcome Chosen action / 

approach 

What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

Increase the % of 

Disadvantaged pupils 

attaining at Age Related 

expectations in Key 

Stage 2 Writing  

 

(2017 78% 

Disadvantaged compared 

to 93% non-

Disadvantaged. Gap -

15%).  

RAP target. 

 

 

 

CPD throughout the year, led by a 

range of advisors and school staff.  

TLR lead running focus on Spelling 

to boost writing attainment.  

Small group/ 1:1 tuition to boost the 

attainment of pupils in KS2.  

Develop pupils’ speaking and 

listening skills and wider 

understanding of language.  

 

Teach pupils to use strategies for 

planning and monitoring their writing.  

 

Use high quality structured 

interventions to help pupils who are 

struggling with their literacy. 

Small group tuition is defined as one teacher or 

professional educator working with two, three, four, or 

five pupils. This arrangement enables the teacher to 

focus exclusively on a small number of learners. 

Intensive tuition in small groups is often provided to 

support lower attaining learners or those who are falling 

behind, but it can also be used as a more general 

strategy to ensure effective progress, or to teach 

challenging topics or skills. 

EEF foundation 2017  

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/small-group-tuition/ 

 

One to one tuition is where a teacher, teaching 

assistant or other adult gives a pupil intensive individual 

support. It may be undertaken outside of normal 

lessons as additional teaching, for example as part of 

extending school time or summer schools, or as a 

replacement for other lessons by withdrawing the pupil 

for extra teaching. Evidence indicates that one to one 

tuition can be effective, on average accelerating 

learning by approximately five additional months’ 

progress.  

EEF foundation 2017  

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/one-to-one-tuition/  

Writing CPD for the teachers and the teaching assistants 

has been written into the CPD programme.  

 

CPD evaluations will be undertaken, along with 

intervention observations proving the impact of the small 

group tuition upon the pupils.  

 

TLR lead will carry out book looks for the pupils who 

have received intervention.  

 

Booster sessions in both curriculum time and extra 

curriculum provision to run.  

 

Half termly pupil progress meetings will track the 

difference between the pupil groupings.  

 

Additional teaching assistant employed to support in 

cohorts where percentage of Pupil Premium pupils is at 

its highest.  

SMT  At termly intervals – sooner if 

required. 

 

All data is scrutinised at 6 

weekly pupil progress 

meetings.  

 

Staff meeting rota is 

developed in line with these 

priorities.  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/digital-technology/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-%20and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
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Increase the % of 

Disadvantaged pupils 

attaining at Age Related 

expectations in Key Stage 1 

Maths  

 

(2017 78% Disadvantaged 

compared to 88% non-

Disadvantaged). 

RAP target. 

Maths boosters to run across Key 

Stage 1 in focus areas.  

Focus on KS1 maths in appraisal  

Small group tuition is defined as one teacher or 

professional educator working with two, three, four, or 

five pupils. This arrangement enables the teacher to 

focus exclusively on a small number of learners. 

Intensive tuition in small groups is often provided to 

support lower attaining learners or those who are falling 

behind, but it can also be used as a more general 

strategy to ensure effective progress, or to teach 

challenging topics or skills. 

EEF foundation 2017  

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/small-group-tuition/ 

 

One to one tuition is where a teacher, teaching 

assistant or other adult gives a pupil intensive individual 

support. It may be undertaken outside of normal 

lessons as additional teaching, for example as part of 

extending school time or summer schools, or as a 

replacement for other lessons by withdrawing the pupil 

for extra teaching. Evidence indicates that one to one 

tuition can be effective, on average accelerating 

learning by approximately five additional months’ 

progress.  

EEF foundation 2017  

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/one-to-one-tuition/  

Maths CPD for the teachers and the teaching assistants 

has been written into the CPD programme.  

 

CPD evaluations will be undertaken, along with 

intervention observations proving the impact of the small 

group tuition upon the pupils.  

 

Maths coordinator will carry out book looks for the pupils 

who have received intervention.  

 

Booster sessions in both curriculum time and extra 

curriculum provision to run.  

 

Half termly pupil progress meetings will track the 

difference between the pupil groupings.  

 

 

DHT  

 

SMT  

At termly intervals – sooner if 

required. 

 

All data is scrutinised at 6 

weekly pupil progress 

meetings.  

 

Staff meeting rota is 

developed in line with these 

priorities. 

 Rationale evidence taken from:  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/ (+4 months gain)  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/ (+5 months gain)  

 

 

 

 

Total budgeted cost: 
 

 

 

 

 

 

 

 

 

 

 

£36, 166 

 

 

 

 
 

iii. Other approaches 

Desired outcome Chosen action / 

approach 

What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
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Increase the % of 

Disadvantaged pupils 

accessing curriculum 

enrichment e.g. 

Safeguarding champions, 

School council, Playground 

friends, Rota kids, Reading 

buddies, school sporting 

teams, extra curriculum 

clubs. 

Increase the self-esteem of pupils to 

enable them to put themselves 

forward to participate in these 

activities.  

 

Pastoral team to work with these 

pupils and families on intensive 

programmes to raise self-esteem.  

 

Increase numbers of children who 

are accessing breakfast club.  

Aspirations are what children and young people hope to 

achieve for themselves in the future. Raising aspirations 

is often believed to be an effective way to motivate 

pupils to work harder so as to achieve the steps 

necessary for later success.  

EEF foundation 2017  

 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/aspiration-

interventions/  

During PE session, teachers and coaching staff will 

ensure that all pupils who wish to attend these clubs are 

provided with the necessary information and funding 

advice.  

 

All staff involved in running curriculum enrichment will 

ensure that the children involved are aspiring to achieve 

more, therefore raising self-esteem.  

 

Pastoral team to run interventions with individual pupils, 

small groups and with families (such as family learning 

and other targeted interventions) to raise self-esteem.  

DHT 

 

All staff 

involved with 

running 

curriculum 

enrichment.  

 

At termly intervals – sooner if 

required. 

 

Club registers and pupil 

responsibility lists will be 

analysed. 

Rationale evidence taken from:  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/aspiration-interventions/ (the EEF considers this to have no gain 

on academic outcomes. However, as a school, we feel that this is an important aspect when working with our Disadvantaged pupils and families).  

 

 

 

 

 

 

 

 

 

  

Total budgeted cost £50, 845 

 

 

 

 

 

 

 

 

How has the Pupil Premium grant impacted on our children in Newdale 2016-2017? 

Statutory data information  

EYFS 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/aspiration-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/aspiration-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/aspiration-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/aspiration-interventions/
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% of pupils reaching Good Level of Development at the 

end of EYFS.  
Disadvantaged 

Pupils 

13 pupils 

Non Disadvantaged 

Pupils 

45 pupils 

Difference 

70% 76% -6% 

-10% 
 

Key Stage 1 – Year 1 Phonics 

% of pupils achieving the required standard in the 

Phonics test in Year 1.   
Disadvantaged 

Pupils 

9 pupils 

Non Disadvantaged 

Pupils 

51 pupils 

Difference 

88% 92% -4% 

+4% 

No Disadvantaged child failed the phonics test in Year 1 last year, so there were no Year 2 resits.  

Key Stage 1 – Year 2 SATS  

There were 13 pupils eligible for Disadvantaged funding, with a further child eligible for Service premium (analysed separately).  

% of pupils 

reaching 

the 

required 

standard in 

- 

Reading Writing GPS Maths 

Disadvantaged 

Pupils 

13 pupils 

National Other  Difference Disadvantaged 

pupils 

National Other Difference Disadvantaged 

pupils 

National Other Difference Disadvantaged 

pupils 

National Other Difference 

83% 79% +4% 75% 72% +3% Not reported on at Statutory level in 2016.  83% 79% +4% 

Key Stage 2  

There were 18 pupils eligible for Disadvantaged funding, with a further 4 eligible for Service premium (analysed separately).  

% of pupils 

reaching 

the 

required 

standard in 

- 

Reading Writing GPS Maths 

Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference 

83% 77% +6% 78% 81% -3% 84% 82% +1 89% 80% +9% 
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Desired outcomes for 2016 / 2017 as outlined in Newdale’s strategy document.  

1. More PPG pupils achieve age related expectations at the end of Key Stages 1 and 2 across all subjects. 

2. A higher % of PPG pupils achieve Greater depth standard at Key Stages 1 and 2 across all subjects.  

3. PPG pupils are not disadvantaged by low attendance.  

4. Ensuring that our EYPPG children are secure in the social and emotional basics ready for school.  

5. Ensuring that children are able to manage their own self regulations strategies, from Nursery to Year 6. 

Outcome 1 evidence  

More PPG pupils achieve age related expectations at the end of Key Stages 1 and 2 across all subjects. 

Success Criteria 

% will increase in individual subjects and combined. Pupils eligible for PP will be as likely as their peers to achieve at age related expectations. Gaps will 

diminish across all subjects. 

Disadvantaged pupils have continued to perform well across Key Stage 1. There has been an increase in the percentage of pupils achieving age related 

expectations (ARE) in Reading and Writing. We have seen an increase in the numbers achieving ARE in Reading and Writing. Maths, however, has seen 

a slight dip, with adecrease in the numbers of pupils reaching the expected standard. Analysis of the pupil group who did not achieve ARE shows that 

on exit from EYFS, they were part of the low attaining group. There is evidence that these pupils made significant progress across the Key Stage, from 

their entry point.  

 

In Key Stage 2, the percentage of Disadvantaged pupils who left Newdale with the expected ARE standard across Reading, Writing and Maths 

significantly increased from 2015, by 16%. This indicates that more of our Disadvantaged pupils have started Secondary School, working in line with 

the standards of their peers.  In Maths, we are delighted that the percentage of Disadvantaged pupils who reached ARE increased by 12%. There were 

slight dips in the percentages of Disadvantaged pupils reaching ARE in Reading and Writing. Reading dipped by 7% and Writing by 2%. Analysis of the 

raw scores of the pupils shows that all of the Disadvantaged pupils who did not reach ARE left Key Stage 1 in the low prior attainment group, but made 

progress across the Key Stage.  
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Outcome 2 evidence  

A higher % of PPG pupils achieve Greater depth standard at Key Stages 1 and 2 across all subjects.  

Success Criteria 

A higher number of PP eligible pupils will achieve Greater Depth Standard in individual subjects and as a combined measure. End of Key Stage judgements 

and STAT assessments will be used to make the judgements, supported by in school moderation and testing. 

 
  

 2017 Key Stage 

1 

% of pupils 

reaching the 

Greater Depth 

standard in 

Reading Writing Maths 

Disadvantaged 

pupils 

National Other Difference Disadvantaged 

pupils 

National Other Difference Disadvantaged 

pupils 

National Other Difference 

33% 28% +5% 33% 18% +15% 33% 23% +10% 

 

 

 

 

 

 

 

 2017 Key 

Stage 2 

% of pupils 

reaching 

the Greater 

Depth 

standard in 

Reading Writing GPS Maths 

Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference Disadvantaged 

18 pupils 

National Other Difference 

33% 29% +4% 32% 21% +12% 50% 36% 14% 33% 27% +6% 

 

 

In both Key Stages, there has been an increase in the % of Disadvantaged pupils achieving ARE at the end of the year. The exception this year has been writing in Key Stage 2.  
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Outcome 3 evidence  

PPG pupils are not disadvantaged by low attendance.  

Success Criteria 

Gap diminishing and PPG children maintain attendance of at least 92%. Gap between PP and non PP peers to narrow. This will be in line with national 

levels of attendance. 

 2015-2016 2016-2017 Difference from 2016 to 2017 

Disadvantaged  95.98% 96.46% +0.48% 

Non-Disadvantaged 96.45% 95.82% - 0.63% 

Difference  0.47% 0.64% - 0.17% 

 

Disadvantaged attendance, as a group, has continued to rise. The attendance figure for these pupils rose by 0.48% last academic year, when compared 

to the figure for the previous academic year. The difference to our target of 92% is +4.46% - something to be very proud of! 

 

The difference between the Disadvantaged pupils and their non-disadvantaged peers widened slightly. We will continue to develop strategies to 

maintain and build on the success of the previous year with regards to diminishing the difference between these two groups.  
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Outcome 4 evidence  

Ensuring that our EYPPG children are secure in the social and emotional basics ready for school.  

Success Criteria 

PP eligible pupils will have received all the social and emotional support that they need to break down the barriers present to learning 

‘There is no doubt that pupils are more than ready for secondary school by the time they leave Newdale Primary. The values, attitudes, knowledge 

and skills acquired in their primary years give pupils the outlook and ability to make the most of future opportunities’. Ofsted 2017  

Disadvantaged/Non Disadvantaged End of Summer 2017 Data 

Four of the five EYPPG children were on track across most of the year however by the end of the summer term four of the five hadn’t quite achieved all 

aspects of 30-50months.  These aspects have been shared with the EYFS co-ordinator/YR teacher and moderated at the same time.  The EYPPG 

children have made progress since last term however did not achieve every aspect.  These aspects will also be a focus of EYPPG intervention in future. 

 

The children who didn’t not achieve in these aspects are being tracked up into school and intervention is in place.  

Communication and language are the areas where intervention needs to focus. Whilst in Mighty Oakes, all of these children received intervention in 

the form of Listen with Lucy, Teaching Talk, Ginger Bear and a Nursery teacher led reading group.  

ARE or ARE + 

 

Current N2 

(working at 30-50 months secure  or above) 

Disadvantaged 

(5 in total) 

Non Disad 

(53 in total) 

Difference  

Personal, Social and 

Emotional Development 

 

Making relationships 20%(1/5) 59%(31/53) -39% 

Self confidence self-awareness 20%(1/5) 60%(32/53) -40% 

Managing feelings and behaviour 20%(1/5) 51%(27/53) -31% 

Physical Development 

 

Moving and handling 20%(1/5) 64%(34/53) -44% 

Health and Self Care 40%(2/5) 81%(43/53) -41% 

Communication and 

Language 

 

Listening and Attention 0% 57%(30/53) -57% 

Understanding 0% 66%(35/53) -66% 

Speaking 20%(1/5) 60%(32/53) -40% 
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Little Acorns and Ladybugs  N1 

Disadvantaged and non-disadvantaged children have made progress in all areas. Gaps have diminished in all areas apart from health and self-care. 

The % of disadvantaged children is higher than non-disadvantaged in all areas except making relationships. This aspect, along with Health and Self-

care, will be worked on as the children progress through the Nursery.  

 

 Disadvantaged 

Baseline to the end of the year 

 

Non-Disadvantaged 

 

Relationships:  53% to 71%( +22%)  25% to 72% (+52%)   

Confidence and Awareness 47% to 71% (+24%) 25% to 61%(+36%)  

Feelings and behaviour 41% to 47% (+6%)   25% to 33%(+9%)  

Moving and handling 53% to 82 %(+29%)  25% to 56% (+31%)   

Health and Self Care 24 % to 53% (+29%)  25% to 50% (+24%)  

Listening and Attention 41 % to 65 %(+24%)  25% to 56%(+31%)  

Understanding 41 % to 59 %(+18%)  25% to 44%(+19%)  

Speaking 41% to 59% (+18%)  25% to 50%(+25%)  
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Outcome 5 evidence  

Ensuring that children are able to manage their own self regulations strategies, from Nursery to Year 6. 

Success Criteria  

PP eligible pupils will be resilient and able to manage their own learning.  

 

A report compiled by the University of Manchester, in association with the Achievement for All charity, investigated how resilient our children are. The 

study focussed on the children in Years 4 and 5. The findings showed that the pupils completed the survey at Newdale were not discernibly different 

from the average for resilience related self-esteem, goals and aspirations and family connection. However, our children are discernibly different from 

the average for resilience related to school connection. This means that our children know that there is an adult who really cares about me at school, 

tells them when they have done well, listens when they have something to say and believes that they will be a success. This puts our children in a great 

position to engage in their studies and manage their own learning.  

This report was backed up in our recent Ofsted inspection highlighted many strengths with regards to self-regulation of pupils and how they are skilled 

at managing their own learning.   

Quotes taken from Ofsted report June 2017  

‘Teachers expect the best from pupils but also make sure that rules are fair and that pupils learn to understand and respect others. For example, when 

required to discuss and consider work with their classroom ‘study buddies’, pupils are quick and eager to share ideas and listen to each other. At 

other times, pupils consider the motivations of artists, the guiding principles behind religious beliefs and the right to live in a tolerant and caring 

democratic society. Pupils of all ages display a remarkable ability to reflect and empathise with others. In this respect, the school is well ahead of 

many other primary schools’. 

‘The school curriculum offers every pupil the chance to shine. Staff are well informed about pupils’ different interests, abilities and personalities and 

make sure that all are able to experience success, believe in themselves and feel valued by others. Pupils’ achievements are noticed and applauded. 

Perseverance in the face of difficulties is encouraged. Consequently, pupils develop ‘can-do’ attitudes and the resilience needed to be confident 

and capable learners’.  

‘Newdale Primary School is successfully realising its vision for pupils to become ‘doers, believers and achievers’. 
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6. Additional detail 

In this section you can annex or refer to additional information which you have used to support the sections above. 

Our Pupil Premium action plan and EYPPG plans are available to view online or in paper form via the school office.  
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