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Newdale Primary School and Nursery
Special Educational Needs Policy

At Newdale Primary School and Nursery, we have high expectations for all pupils. Through our graduated approach
to SEND support, we prioritise the early identification and accurate assessment of need, ensuring that appropriate
provision is implemented as quickly as possible. We have a brilliant team of teachers and teaching assistants who
work hard to make this happen. All our staff are trained to recognise when children might need additional help and
take the steps needed to secure this as quickly as possible. We also work closely with a range of external agencies,
including Educational Psychologists, PODS, the School Nursing Team, Speech and Language Therapists, and Learning
Support Advisory Teachers (LSAT), to ensure that support and interventions are effective and have a positive impact
on pupil outcomes. We work collaboratively with pupils and parents/carers to ensure that every child receives the

support they need to achieve their full potential and participate fully in school life.

The school’s SENDCo is responsible for ensuring that this support is implemented in all areas of the school. Our

school SENDCo is Mr. Calvin McFarland.

“Pupils, including those with special educational needs and/or disabilities (SEND), respond exceptionally
well to the high expectations of leaders and staff for their academic achievement. They have a thirst for
knowledge.”

“Pupils with SEND and disadvantaged pupils are well supported to access the same curriculum as other
pupils. As a result, pupils achieve highly. Parents are happy with the school.”

“Pupils with SEND are identified early. Teachers make adaptations so these pupils can learn in every
subject and sometimes excel. The SEND coordinator regularly checks that pupils complete work which

helps them to learn well.”

Newdale Primary School and Nursery OFSTED report May 2023

Compliance
At Newdale Primary School and Nursery, we follow the guidelines set out in the 2015 Code for Special Educational

Needs: for 0 to 25 years. The key elements of the statutory framework in Part 3 of the Children and Families Bill
reflect the principles below:

e Involving children, parents and young people in decision making.

e Identifying children and young people’s needs.

e Greater choice and control for parents and young people over their support.

e Collaboration between education, health and social care services to provide support.

e High quality provision to meet the needs of children and young people with SEND.

e Supporting successful preparation for adulthood.



Definition of Special Educational Needs and Disabilities

In accordance with the 2015 Code of Practice, we believe that children have a Special Educational Need or Disability
if they:

“Have a learning difficulty or disability which calls for special educational provision to be made for him or her.”

A child of compulsory school age or a young person has a learning difficulty or disability if he or she:

e has asignificantly greater difficulty in learning than the majority of others of the same age,

e has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for
others of the same age in mainstream schools or mainstream post-16 institutions.

Identification and Assessment
Children with SEND are classified into 4 broad areas of need. There are:

e Communication and Interaction, this includes children with speech and language delay, impairments or
disorders, specific learning difficulties such as dyslexia, dyscalculia, dysgraphia and dyspraxia, hearing
impairment, and those who demonstrate features within the autistic spectrum.

e Cognition and Learning, this includes children who demonstrate features of moderate, severe or profound
learning difficulties or specific learning difficulties or specific learning difficulties such as dyslexia, dyscalculia,
dysgraphia or dyspraxia.

e Social, Emotional and Mental Health Difficulties, this includes children who may be withdrawn or isolated,
disruptive, hyperactive or lack concentration.

e Sensory and Physical Needs, this includes children who are hearing or sight impaired or those with a physical
disability.

At Newdale, we recognise that needs can be interrelated and that children may have more than one area of need.
We are committed to the early identification of SEND and ensure appropriate support is implemented as soon as it is
deemed necessary. This is in line with the SEND Code of Practice 2015 which states, ‘Where a pupil is identified as
having SEND, schools should take action to remove barriers to learning and put effective special educational
provision in place.

The progress of pupils with SEND is reviewed regularly through ongoing assessment and formal review points every
six weeks. In line with Local Authority guidance, we follow the APDR cycle to ensure that provision is carefully
planned, implemented and evaluated.

Termly pupil progress meetings are attended by the Deputy Headteacher, SENDCo and class teacher. During these
meetings, the progress of all pupils is discussed. Where a pupil is identified as not making expected progress, SMART
(Specific, Measurable, Achievable, Relevant and Time-bound) targets are agreed, alongside appropriate
interventions, adaptive teaching strategies and additional support. Following a period of intervention, typically six
weeks, progress is reviewed and next steps are identified. Targets may be amended, continued or replaced,
depending on the pupil's individual needs and progress.

For some pupils, support will need to remain in place throughout their time in school. Where a pupil continues to
experience significant barriers to learning despite high-quality teaching, targeted interventions and a robust
graduated response, the school may seek advice and support from external specialists. In some cases, the school
may apply to the Inclusive School Forum (ISF) or request an Education, Health and Care Needs Assessment (EHCNA).
If agreed by the Local Authority, this may result in the pupil receiving an EHCP, enabling access to additional
resources and provision to support their needs.



Identification, Assessment and Review in the Nursery

Early identification and intervention are crucial in supporting children to achieve the best possible outcomes and lay
the foundations for future learning, wellbeing and preparation for adulthood. Prior to a child starting in the Early
Years Foundation Stage (EYFS), information about their learning, development and individual needs is gathered from
a range of sources, including parents/carers, previous settings and external professionals where appropriate. This
enables us to identify any emerging needs or difficulties at the earliest opportunity and ensure that appropriate
support is planned and implemented from the outset.

These sources of information can include:
e Parents at home visits, induction visits, stay and play sessions
e Pre-schools and playgroups on setting/transition visits
e Health visitors and other professionals

The Early Years Special Needs Paperwork is designed for use by all Early Years practitioners. The paperwork provides
a means of recording the interventions and strategies to support a child who has been identified as having SEND.

An Initial Record of Concern is completed for concerns about a child’s development. The form is shared with
parents/carers by the keyperson and their comments recorded and signed. If there is still concern, then either staff
continue to observe or begin SEND Support record.

At SEND Support Record stage, parental permission is gained to start this record and targets are set if the setting is
making provision that is additional to or different from that made for the other children. This is reviewed and if
expected progress is not made, either a referral is made to the Early Years Inclusion Panel to gain support and/or
other agency involvement is sought. The Early Years Inclusion Panel is a meeting of Local Authority and Health
Professionals including Advisory Teachers, Speech and Language Therapist and Portage Home Visitor who have
expertise in special educational needs within the Early Years. The Early Years Inclusion Panel runs 6 times a year,
usually two weeks before a school holiday.

The Early Years Advisory teacher from the local authority will then support in observing children in the nursery and
making recommendations.

Graduated Approach to SEND Support
Inclusion is fundamental to our approach, ensuring that pupils with SEND have equitable access to learning
opportunities, are actively involved in school life, and are supported to achieve the best possible outcomes.

Universal Support

In the first instance, we believe that the most effective support begins in the classroom through everyday, high-
quality, inclusive teaching. Teachers are accountable for the progress and development of all pupils in their class and
are responsible for ensuring that pupils receive the right support at the right time. All teachers have received training
in adaptive teaching, as well as regular CPD via ‘SEND Top Tips’ emailed every other week and they are able to make
appropriate adaptations to ensure that all pupils can access the same learning opportunities as their peers.

The quality of teaching and provision is closely monitored by the Senior Leadership Team and SENDCo through lesson
observations, book looks, pupil voice activities and termly pupil progress meetings. As a result, pupils with SEND
work closely with their class teacher and are not solely supported by a teaching assistant. Teachers spend time each
day working directly with pupils with SEND, either individually or as part of a targeted group or intervention.

We recognise the importance of working in partnership with parents and carers, valuing their views and involving
them in decisions about their child's education and support.



Targeted Support

For some pupils, high-quality, inclusive teaching alone may not be sufficient to meet their needs. Where a pupil is
making limited progress or presents with additional needs that cannot be met through universal classroom
strategies, they may be identified as requiring SEND Support.

Pupils receiving additional provision, such as small-group interventions or specialist input from external agencies, are
monitored through the school's graduated response using the Assess, Plan, Do, Review (APDR) cycle. Provision,
outcomes and next steps are recorded within the pupil's Class Raising Attainment Plan, which is regularly updated by
the class teacher and reviewed by the SENDCo each half term.

Parents and carers are kept informed throughout this process and are provided with copies of their child's targets.
We value their views and work in partnership with them to review progress, celebrate successes and agree the most
appropriate next steps to support their child's development.
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Targeted Plus Support

For some pupils, progress may remain limited despite high-quality teaching, targeted interventions and a robust
cycle of Assess, Plan, Do, Review. Where this is the case, a pupil may require Targeted Plus Support (more specialist
support). This level of support involves a more personalised approach, drawing on the expertise of specialist
professionals to gain a deeper understanding of a pupil's needs and to identify effective strategies and provision. In
some cases, the school may request an Education, Health and Care Needs Assessment where a pupil's needs are
significant and require provision beyond that which is ordinarily available. Pupils receiving Targeted Plus Support
may also access additional provision through our Inclusion Base, where bespoke interventions and support can be
delivered to help them achieve the best possible outcomes. Throughout this process, we work closely with pupils and
their families to ensure that support is carefully planned, regularly reviewed and responsive to individual needs.

For a more detailed look at our graduated approach, please see our ‘Newdale Graduated response’ document on our
school website.

Intervention Programs that are available within School and Nursery




Following the pupil progress meetings, the SENDCO and class teacher will decide which interventions are required to

support the child’s needs. Some of these are brought in intervention packages (produced nationally), whilst others
are bespoke interventions, which have been developed to meet the needs of a particular group of children. The
impact of intervention programs is then measured and discussed during the next pupil progress meeting.

Interventions currently available in school include:

For children requiring support in Maths:
e Plusl

e The Power of 2

e Perform with Times Tables

e  Mastering Number

For children requiring support in Literacy:
e RWI

Literacy Gold

Code X

Speed Spellers

Toe by Toe

e Speed Reading

e The Volunteer Reading Programme

e Literacy Pathway

For children who require support socially or with their
behaviour:

e Mini Gold

e Circle of Friends

e Socially Speaking

e Lego Build to Express

e Anxiety/Anger Gremlin

e Sensory Circuits

e E.LSA

e Nurture UK

For children who require support with their fine/gross
motor movement:

e Write From the Start

e Fun with Movement

e Dough Disco

For children who require support speech and language
support:

e Talk Boost

e Contrastive Pairs

e Colourful Semantics

e Narrative

e Makaton

Interventions currently available in Nursery include:
e Teaching Talking
e Ginger Bear
e Listen with Lucy
e Attention Bucket
e Intensive Interaction




How do we work in partnership with key stakeholders?

Parents Children

e The SENDCO and Pastoral team are always e The school has a well-established School
available via email, telephone or for face-to- Parliament, where each class in school
face meetings nominates pupils to be part of it.

e Parents can book a meeting with the SENDCO, e Subject leaders, governors and the senior
as part of our ‘SENDCO Sessions’ offer, where leadership team carry out regular pupil voice
they can discuss their child’s progress, support with children from across the school on what
in place and receive support with completing they think is good and what needs improving.
referrals or accessing external services. Children with SEND are included in all of these.

e Parents are sent their child’s targets each term, e Children can also visit the pastoral team at any
as well as their reviewed progress from the time of day. The pastoral mascot, Buddy Bear,
previous term. is frequently seen around school and likes to

e Regular updates are shared via the school ensure the children are happy.
website and social media. e During play times, additional spaces are

e QOur SEND Newsletter which is sent to all opened, including classrooms, pastoral lunch
parents at the end of each half term. club and quieter playground spaces.

e Inclusion coffee mornings/afternoons which e Access to ‘The Haven’ a therapeutic classroom
also include external support from PODS and for children who may struggle with their social,
Family Hubs. emotional and mental health needs.

e Inthe Nursery, the key person system promotes e Access to ‘The Nest’ our inclusion base for a
good communication and regular contact with small number of children with an EHCP who
parents and the nursery teacher (Mrs Kerry have more complex needs that require
Pablos) is available to support with any queries. additional, more specialist support.

e Feedback on provision for children with SEND is
also welcomed on our termly parent
guestionnaires, which are handed out at
parents' evenings.

Roles and Responsibilities
SENDCO responsibilities include:

Strategic direction and development of SEND provision in the school and nursery (with the support of, and under the
direction of the Headteacher and leadership team).
e Exercise a key role in assisting the Headteacher and governors with the strategic development of SEND
policy and school-based provision.
e Support staff in understanding the needs of pupils with additional needs and ensure the objectives to
develop effective school-based provision are reflected in the school development plan.
e Direct teaching assistants, including our SEND team, to run interventions and appropriate provision.
e Review the objectives and targets for pupils with additional needs from teachers’ plans and evaluate the
effectiveness of teaching and learning to guide future improvements.
e Analyse and interpret relevant school, local and national data and advise the Headteacher on the level of
resources required to maximise achievement.
e Monitor attendance of children with SEND.
e Liaise with staff, parents, local authority, external agencies and other schools to co-ordinate their
contribution, provide maximum support and ensure continuity of provision.



The Headteacher (Miss Rachel Cook) has responsibility for:

Overseeing Special Educational Needs and Disabilities provision within the context of whole school
management.

Liaising with the governing body.

Ensuring an inclusive curriculum.

Identification and allocation of support staff.

Allocation of resources.

The governor with responsibility for SEND is Cath Aston:
The SEND governor will:

Help to raise awareness of SEND issues at governing board meetings.
Monitor the quality and effectiveness of SEND provision within the school and update the governing board.

Work with the headteacher and SENCO to determine the strategic development of the SEND policy and
provision in the school.

The governing board is responsible for making sure the following duties are carried out, though the duties can be
delegated to a committee or an individual:

Ensure that provision is made for pupils who have Special Educational Needs and Disabilities.

Ensure the needs of pupils with SEND are made known to all who are likely to teach them.

Ensure that teachers are aware of the importance of identifying and providing for those children with SEND.
Consult Telford & Wrekin Education Authority and the governing bodies of other schools, when necessary or
desirable, in the interests of coordinated special educational provision in the area as a whole.

Ensure that a pupil with SEND joins with all pupils in the activities of the school together.

That these children receive the SEND provision their learning needs call for, and the efficient education of
the pupils with whom they are educated and the efficient use of resources.

Report to parents on the implementation of the school and Nursery policy for pupils with SEND.

Termly updated visits into school including meetings with SENDCO.

Review policies around SEND — Disability /Accessibility Plan

Have regard to the Code of Practice when carrying out its duties to pupils with Special Educational Needs and
Disabilities.

Ensure that parents are notified of the decision of any extra provision being made for their child.

Monitor the attendance of children with SEND.

Each class teacher is responsible for:

O

Planning and providing high-quality teaching that is adapted to meet pupil needs through a graduated
approach.

The progress and development of every pupil in their class.

Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and
interventions and consider how they can be linked to classroom teaching.

Working with the SENCO to review each pupil’s progress and development and decide on any changes to
provision.

Ensuring they follow this SEND policy and the SEN information report.



Communicating with parents regularly to:

o Set clear outcomes and review progress towards them

o Discuss the activities and support that will help achieve the set outcomes
o Identify the responsibilities of the parent, the pupil and the school

o Listen to the parents’ concerns and agree their aspirations for the pupil

The Key people in the Nursery are responsible for:
e Sharing views and information about the child with the nursery teacher
e Complete detailed observations
e Discuss what has been noticed with parents/carers at parent’s evening and feedback agree actions to
Nursery teacher.
e Support children with a positive attitude towards their progress.

Pastoral Team Roles and Responsibilities

The Pastoral Team provides support and guidance to children, and those engaged with them, by removing barriers to
learning.

Responsibilities include:

e Establishing and developing effective one-to-one mentoring and other supportive relationships with
pupils.

e Assisting pupils to make a successful transfer between educational establishments and transition at key
stages in their learning.

e Facilitating and maintaining access to specialist support services for pupils with barriers to learning.

e Assisting in the identification of early signs of disengagement and contributing specific interventions to
encourage re-engagement.

e Maintaining appropriate contact with the families/carers of pupils who have been identified and
informed about the pupil’s needs and progress, and to secure positive family support for the pupil.

e Follow guidelines for confidentiality.

Specialist Staff

The school employs a specialist SEND teacher with extensive experience of working within local special school
settings. Working alongside the SENDCo, this specialist teacher provides coaching and mentoring for staff, models
effective inclusive practice and supports the development of high-quality provision across the school.

In addition, we employ a team of five Inclusive Support Assistants who work flexibly across the school to support
pupils with a range of additional needs. Rather than adopting a fixed one-to-one model, our approach focuses on
developing pupils' independence, resilience and self-confidence, ensuring that support is responsive to individual
needs while promoting inclusion within the classroom and wider school community.



Outside Agencies
At Newdale we work in partnership with outside agencies to provide effective interventions and support for children.
These agencies include:

e Educational Psychology e Speech and Language Service

e Behaviour Support Advisory Teachers (BSAT) e Haughton Outreach

e Learning Support Advisory Teachers (LSAT) e Bridge Outreach

e Sensory Impairment Service e The Linden Centre

e CAMHS e Early Years Advisory Teachers

e School Nurse e Princess Royal Hospital Outreach Team
e Education Welfare Officer e Diabetes nursing teams.

e Occupational Therapy e Epilepsy nursing teams.

School’s Admission and Inclusion Arrangements

Admissions Policy

Telford and Wrekin are the admissions authority for Newdale Primary School and all maintained schools follow
standardised procedures for admissions. Children with Education, Health and Care Plans (EHCPs) are placed by the
LEA, with every effort made to take account of the wishes of parents and pupils. When children join Newdale School,
we liaise with parents / carers and previous settings to create a clear picture of children’s needs.

Transition Procedures

We understand that for children with SEND, moving to a new class, key stage or school can be particularly worrying.
As most children join us in September, we hold a transition session at the end of the summer term. During this
session, children will meet their new teacher and take part in activities in their new classrooms.

If a child is moving to us from a different school, a tour can be made by booking an appointment with the school
office. Where necessary, we may feel it is appropriate for a child to have additional visits on the lead up to the
transition. It may also be necessary to make additional visits to the school prior to a child's first day to complete risk
assessments to ensure appropriate resources are in place or to put a modified timetable in place.

Transfer from Nursery to Primary

Newdale Primary School has its own nursery on site. Children with early signs of Special Educational Needs at the
nursery are supported by the nursery teacher, Kerry Pablos. On transfer to Reception, the nursery arranges transition
meetings to ensure that as much information as possible is shared concerning the child in question. Consequently,
the Early Years Foundation Stage curriculum can be adapted to suit the needs of that child and the cohort in general.

Transfer from Primary to Secondary

Children with Special Educational Needs are well supported in the important transition to secondary school. The
SENDCO and child’s class teacher will meet with each secondary school and pass on any relevant information to
them. If necessary, they will also organise additional transition days and meetings with their new school’s SENDCO to
ensure the child has the best possible start to the next stage of their education.
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Access and Inclusion Bases

Newdale provides a fully accessible environment for those children with physical needs. The site is on several levels,
but all of these are joined by ramps, making it wheelchair friendly. There are 5 disabled toilets situated throughout
the school which are fitted with grab bars. Our school has a hearing induction loop in the hall and class base 3.

At Newdale, we have two Inclusion Bases known as the Nest (a cognition and learning base for children with more
complex needs) and the Haven (a therapeutic classroom to support children with social, emotional and mental
health needs). Inclusion bases are provisions within mainstream settings for children and young people with
additional needs. Typically, they support children and young people with special educational needs and disabilities
(SEND), or those requiring support for behavioural or pastoral reasons, including those at risk of exclusion or low
attendance (DfE, Inclusion Bases in Schools, 2026).

These bases are commissioned and funded internally, with our school SENDCO, Mr McFarland, having overall
responsibility for the provisions.

The Inclusion Bases form part of Newdale's targeted plus/specialist tier of SEND support, as some children benefit
from targeted teaching and intervention through a separate classroom that bridges the gap between mainstream
and more specialist settings. Our Nest provision is led by a qualified teacher who works closely alongside the SENDCO
and the children's mainstream class teachers to jointly design the curriculum, including similar topics, texts and
foundational skills. The provision has space for eight children, all of whom have an EHCP. The children spend their
mornings in the Nest, where they access phonics, maths and literacy lessons through a bespoke curriculum. In the
afternoons, the children are supported to return to their mainstream classrooms.

The Haven is our therapeutic classroom, which supports children with social, emotional and mental health needs so
that they can successfully access and remain in their mainstream classroom. The room provides a safe, nurturing and
supportive environment for children who may become dysregulated during the school day and require a calm space
to regulate their emotions before returning to learning. It has an Inclusive Support Assistant based in the room full-
time. The Haven is not designed as a full-time classroom provision. Instead, it operates flexibly throughout the day.
Children may access the room for timetabled interventions, short periods of support, or to complete learning
activities away from their classroom when they find it difficult to regulate or engage with learning in their usual
environment. Interventions may include sensory circuits, ELSA, emotion coaching, Nurture UK approaches and other
targeted pastoral support.

The Inclusion Bases are quality assured throughout the year by the school's Senior Leadership Team, School
Improvement Officer, governing body and external specialists, including our Educational Psychologist and outreach
support from Bridge Special School.

Extra-Curricular Activities
All children, including those with SEND have equal access to all extra-curricular activities provided by the school.
Where necessary, adaptations are made to accommodate any physical or learning needs of our children.

No child is excluded from a trip because of their SEND or medical needs and risk assessments are put in place when
needed to allow full accessibility for all.
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Mental Health

At Newdale, we believe strongly in the following definition of mental health:

“A positive sense of well-being which enables an individual to be able to function in society and meet the demands of
everyday life. Children with good mental health can recover effectively from illness, change or misfortune.”

We believe that it is essential to ensure that the children in our care are in good mental health and we understand
that an anxious child or a child in poor mental health is not a child who is being given the best opportunity to learn
and achieve their full potential.

Teachers can refer children for Mental Health support that they feel is necessary as set out under the Code of
Practice for SEND 2015). Teachers are supported by the SENDCO/ Senior Mental Health Lead in accessing support
from CAMHS for children who they feel are suffering from mental health difficulties.

Mr McFarland is the school’s Senior Mental Health Lead and has completed the DfE accredited training in this.

Access Needs & Disability Discrimination Act

Our school is surveyed by our attached Occupational Therapist and the LA’s Access Officer. This ensures that
provision for wheelchair access, signage and access for the visually impaired, provision for the hearing impaired and
access for children of reduced stature are within LA guidelines.

Resource / Budget Allocation

Funding is based on a formula which relates to a SEND component, Free School Meal (FSM) and Statement (EHCP)
funding. SEN has been a major focus for spending since the opening of Newdale, with a policy of early and proactive
intervention. Budget allocation covers:

e Directed support from a TA, the class teacher, SENDCO or lunch time supervisor as appropriate.

e To run our Inclusion bases and to fund the additional members of staff required.

e Additional training.

e Support from external agencies, e.g. Educational Psychologist, Learning Support Advisory Teacher (LSAT),
Behaviour Support Team (BST), Speech and Language.

e Administrative time, e.g. for booking appointments / meetings and SEN paperwork.

e Targeted release time for teachers, SENDCO and TA team.

e Resource purchases.

Resources

The school’s SENDCO is responsible for ordering and managing any additional resources which children with SEND
may require. The school follows the advice of outside agencies such as Occupational Therapy to ensure that
children’s needs are supported appropriately. Resources which are commonly used within school include:

For children with concentration/behavioural difficulties
e.g. ADHD:

e Fiddle toys

e Concentration screens

e Personalised timetables

e Resistant chair bands

e Standing desks

For children with fine/gross motor and posture
difficulties e.g. Dyspraxia:

e Writing slopes

e Easi-grip pencils and pencil grips
e Different types of scissors

e Handled rulers

e Wobble/wedge cushions
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For children with specific learning difficulties e.g. Dyslexia:
e Tinted overlays
e Reading rulers
o Alphabet strips
e Avariety of practical maths equipment
e Sound buttons (to record sentences)
e |CT resources including Clicker
e Targeted interventions such as Plus One and Power of Two

Policy Review / Self Evaluation
The effectiveness of SEN practice will be reviewed annually, led by the SENDCO, with full discussion with the link
governor, Senior Management Team, parents / carers and other interested parties. To include:

e Number of children on the SEN register

e Nature and efficiency of assessments used

e Nature of provision and support

e Support / value for money of external agencies

e Quality and usefulness of record keeping

e Organisation of Teaching Team and timetabling

e Resource allocation

e Questionnaires and interviews with the teaching team, other professionals, children and parents

Success Criteria

Criteria for measuring success to include:

e Effective systems for identification, assessment, referral, reporting, reviewing and tracking

e  Pupil progress evident in core subjects and behaviour

e Clear and realistically challenging targets

e Parental and child involvement and satisfaction

e SEND policy consistently applied

e CPD undertaken as appropriate

e Resources available

e Success in meeting targets

e Children move from the register as appropriate

e Awareness raising and discussion with parents and governors

e Networking and research to keep abreast of current best practice

e The Early Years Advisory teacher from the authority supports observing children in the Nursery.
e The Early Years Inclusion Panel allocates funding, or mentor support, for children in the Nursery.
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CPD Opportunities for Staff
We think carefully about the strengths staff have and how we can use these skills to support the children in our care.
Staff have completed professional development courses in the following areas:

e Listen with Lucy (Speech and Language e Positive behaviour management strategies
programme) e Lego build to express

e Llanguage Land (Speech and Language e  Physical restraint and handling
programme) e Understanding attachment theory

e ELKLAN (Speech and Language programme) e CPI autism awareness

e Managing speech and language difficulties e Chair lift training (for stairs)
within the classroom e Practical strategies for managing Dyslexia

e Ginger Bear (Social skills programme) and Dyscalculia in the classroom (BDA)

e Autistic Spectrum Disorder Awareness e Complex Needs forum

e Makaton (Sign language for children) e Effective SEN management

e Behaviour as communication e Nurture Group training

e Managing actual or potential aggression e Breaking down barriers

e Lliteracy Gold e SEN assessment

e Sensory processing e ELSA

e Sensory and environment audits e Nurture UK

e Adaptive teaching e De-escalation training

The SENDCO is constantly looking for opportunities to further develop staff’s training. Future courses will be booked
in line with the needs of children in the school at the time.

Complaints Procedure

We strive to support children to the best of our abilities within the limitations of time and resources available.
Parent/ carers’ concerns should be addressed in the following order:

1. Class Teacher/Nursery teacher/EYFS Manager

2. Deputy Headteacher

3. Headteacher

All the above will attempt to deal with concerns within one working week; this may be in writing but will usually take
the form of a meeting/discussion/feedback to parents / carers, with written notes made as appropriate. Continuing
concerns (of which there have been none in the previous academic year) may be addressed via the school to the
Governor with responsibility for SEND (Cath Aston), or the Chair of Governors (Mrs Amanda Price), requesting that
the matter be raised with the governing body.
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